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BCBA
Board Certified Behavior Analyst

Follow the principles of Applied Behavior Analysis

Master’s degree in related field

Pass the certification exam developed by the BACB

On-going continuing education in the field

Can work with ANY population



What does a BCBA do?

Seek to Change behavior

Increase 

Appropriate 

Behavior and Skills

Decrease 

inappropriate 

behaviors



Applied Behavior Analysis

Task Analysis

Discrete Trial Training

Prompting

Pivotal Response Training

Fading

Shaping

Modeling

Forward/Backward Chaining

Functional Behavior Assessment

Video Modeling

Social Scripts

Structured Peer Interactions

Incidental Teaching
Generalization

Data Collection

Reinforcement

Tons of different types of teaching strategies and tools 

fall within an ABA approach



What is ABA?





Now we have a background….

We are going to discuss how to target and manage challenging behaviors 
following this researched based approached.



We look at behavior

Observable

&

Measurable

Terms



Describing Behaviors

Describe ONLY what you can SEE

Observable Actions



Describing Behaviors

Measurable

Describe is such a way that the behavior can be objectively tracked and 
monitored over time



This provides a very clear picture of what 
we want changed



We approach behaviors in two ways

Antecedent/Preventative Consequences

What happens 

BEFORE the 

behavior occurs

What happens 

AFTER the 

behavior occurs



T- Tangible
E- Escape
A- Attention
M- Medical
S- Sensory



Functions of Behavior

Tangible

Something the child wants



Functions of Behavior

Escape
The student wants to get out of completing a task or following an 

instruction



Functions of Behavior 

Attention
Child wants to gain the attention of an adult or peer



Functions of Behavior

Medical
Something physically wrong with the child



Functions of Behavior

Sensory
Child gains some type of internal satisfaction



Why is this important?
Knowing the function of the 

behavior tells us how we should 
intervene. 

We can very easily intervene 
incorrectly if we don’t know the 

function. This results in an 
increase in the behavior or more 

behaviors to occur. 



Questions to Answer
1. What are the setting events (i.e., conditions that alter the 

probability of a behavior occurring

2. What are the antecedents of the challenging behavior (i.e., specific 
events that precede a behavior)?

3. What are the consequences for the challenging behavior, which 
may reinforce it?

4. What does the student gain?

5. What does the student avoid?



Setting Events

Conditions that exist BEFORE behavior, but 
not IMMEDIATELY before behavior like 
other antecedents



Motivating Operations
MO’s make a particular reinforcer more  valuable at a 
particular time

Examples:

Water after a run

Warming up when cold

Eating when hungry

Cooling down when hot

Taking meds when sick



Antecedent Interventions

•Strategies that increase a child’s success 

•Increases the likelihood a behavior will 
NOT occur

•Proactive Approach



Common Reasons for 
Behavioral Issues
•Transitions can be difficult, unclear as to when the activity will 
end, unclear what the expectation is, etc.

•Anticipate a long period of time without access to reinforcement

•Unexpected Change

•Item/activity has aversive properties

•Activity/Item is either too over-stimulating or under-stimulating

With this knowledge, we can work to manipulate the environment 
so that behaviors are less likely to occur!



READ AND USE THE INFORMATION 
AVAILABLE TO YOU FIRST



Individualized Education Plan
Each student has an individualized education plan that 
was designed by the school team, in collaboration with 
the family, and based on assessment.

This legal document has information regarding: 
◦ what works successfully with the student, 
◦ what skill deficits need to be targeted for effective 

progress, 
◦ and what strategies best support the student within 

the classroom

This document should be reviewed by 
all staff as a helpful tool!



Enhance Predictability

◦ Visual schedules can help a student to control 
their day, provide predictability

◦ Timers, Tokens, First/Then boards may help 
facilitate successful transitions



Visual Schedule
•Clarifies when a preferred activity is available

•An interactive schedule allows student to exert control-
enhanced with providing choices

•Helps to make more abstract concepts concrete

•What to expect next 

•Think about it….



Here’s ours!

9:00 Presentation

10:30: Break

11:30: Lunch

12:30: Presentation

3:00: Go home!



Enhance Predictability: Visuals
Token Board or lists: student sees when he/she can break from the task



First/Then 

Can be depicted with pictures or with text- identifies when certain 
activities are available



Give Transitional Warnings

Do not abruptly tell a child to stop an activity. Give them a warning 
prior to making them stop or transition

E.g. I would be really angry 

if my husband took away 

my IPAD in the middle of 

my Candy Crush game



Means to an End Visuals
Timers/Clocks: knows when activity is complete or when to transition to 
another activity



Enhance Predictability: Social 
Stories

•Developed by Carol Gray to address the “unique perceptions” of people 
on the autism spectrum

Many uses:

•Identify appropriate behaviors for a given situation/activity

•Self help skills

•Preparing for an aversive or anxiety-provoking situation

•Describe abstract situations- tragedy, bullying, diagnoses, perspectives



Enhance Predictability: Social 
Stories

4 Sentence Types:

Descriptive sentence: “My name is Kellie and I love playing outside on 
the playground”

Perspective sentence: “When I follow directions to leave the 
playground, my teacher feels happy”

Affirmative: “When my teacher tells me it is time to go inside, I will 
walk inside to my desk. This is the right thing to do”

Directive: “I will try to remember to come inside when my teacher tells 
me”

Try it!



Use Reinforcement!!!
We ALL work for reinforcement. 

Reinforcement is DIFFERENT for everyone! We all like different things.



Use Reinforcement
•Conduct preference/reinforcement assessments to determine the most 
likely reinforcing items  (see handout)

•Observe what items the student reaches for, asks for, or seems to enjoy 
playing with

•Always offer choices

•Do not assume something will be reinforcing

•Make sure the reinforcement is immediate and clear

•Assess reinforcement daily and within sessions

•Always pair reinforcement with social praise



Use Differential Reinforcement
If we do this, behavior will likely 
happen less often!

Acknowledge expected behavior

When the person is not engaging in behavior, reinforce

Respond immediately

Individualize 

Be specific

When challenging behavior occurs, withhold attention

Give 4 positives for every negative



Use Differential Reinforcement

1. Continuous- one-to one

2. Intermittent- “catch them 
being good”

3. Structured- setting 
expectations



Reinforcement in Action

https://www.youtube.com/watch?v=-
63ysqT5nu0&list=PLA4641D91AED534E7

https://www.youtube.com/watch?v=-63ysqT5nu0&list=PLA4641D91AED534E7


Always Be Pairing!
Find opportunities to reinforce behaviors without demands

Get down to their level and play!  It will benefit you in the long term

Your goal is to have the student see YOU as being reinforcing!

**Check out the Handout “Always Be Pairing”

Y



Teach Replacement Behaviors
Tangible: 

•Appropriately request and item

•How to wait/what to do while waiting

Escape: 

•Break responses



Teach Replacement Behaviors
Attention
• “look at me!”
•Check this out!
•Want to play?
•Raising hand

•Teach replacement behaviors for socially appropriate 
ways to engage
•Peer models, video modeling, role play



Set Reasonable Expectations

General rule of thumb-

Children’s attention is generally double their age

E.g. A 2 year would typically attend for 4 minutes



Set Reasonable Limits

Avoid using ALWAYS or NEVER. Nearly impossible to follow through

Don’t give empty threats. If you have no intention of following through, 
don’t say it



Use Clear and Concise Language
Give specific directions

Say it ONCE and then follow through

More language = less the child will understand

Don’t nag!



Use Clear and Concise Language
Do NOT ask a question if there is no choice. A question means the child 
can say Yes or NO. 

E.g. Do you want to start homework?

If your child says no and you say you have to, you are teaching their 
choices don’t matter and you will increase behaviors.

Short simple directives

E.g. It’s time for homework



Medical
Adapt your expectations for that day. 

Offer additional breaks and support

Remember, if you are not feeling good….it is really hard to perform to 
your best capabilities



Sensory:
PREVENTATIVE Strategies are KEY

Provide the student with input BEFORE the behavior 
occurs

Review handout- What are some sensory activities that 
produce similar input as inappropriate behavior?



So now what….
We know some preventative strategies…..but behaviors are still going to 

occur….

What to do?

We want to figure out WHY a behavior is occurring so we can respond 
appropriately….



Catch ‘em Early

When you can tell things are turning for the 
worst get involved BEFORE intense behaviors 
start. 

Redirect, provide modeling and support and 
then fade again. 



Identify Pre-Cursor Behavior
•Behaviors that appear before more serious 
behavior occurs

•Allows staff to intervene early

What are some  of your examples?



Identify Pre-Cursor Behavior
•Behaviors that appear before more serious 
behavior occurs

•Allows staff to intervene early

What are some  of your examples?



Anxiety Curve  Copyright © 2015 The Incredible 5-Point Scale, Kari Dunn Buron 



Initial Behavioral Strategies

Limit verbal language while a student is upset. 

Less talking the better!

Students who are upset typically do not process verbal language accurately. 
It is not the time to process or provide lots of verbal attention

Providing too much language can increase the duration or intensity of the 
behavior or it can reinforce the behavior (the student may like the 

attention)



Initial Behavioral Strategies
Limit the number of people interacting with the student

Only essential people should be in the vicinity

The fewer the people the better



whining/crying/yelling
Children often whine/cry/yell to get something or your attention. It 
typically occurs within other behaviors

Do NOT respond to whining/crying/yelling. This is the behavior you 
target first!

Do not respond to the request. 

Prompt the child to calm down. 



Consequence Strategies

Tangible

Suggested responses for when your 
child wants an item or activity



Tangible
If your child is upset, wait until calm…

Have child ask appropriately. 

You may need to model what to say

E.g. “I want Mickey Mouse please?”

Once your child asks appropriately you respond…..



Tangible

If your child CAN have the item, give it to them. 

They learn:

I ask nicely = cool stuff



Tangible
If they cannot have the item

Let them know when they can have it. 

Actively re-direct to another choice. This means, 
don’t just state other choices. You get involved 
with something else they can be doing. 

If behaviors persist, ignore and wait until calm. 

DO NOT TALK when your child is upset. 

BE CONSISTENT

No means no



Example

http://www.youtube.com/watch?v=c5sK

SD0geoQ

http://www.youtube.com/watch?v=c5sKSD0geoQ


Video Example

http://www.youtube.com/watch?v=TRTkCHE1sS4

http://www.youtube.com/watch?v=TRTkCHE1sS4


escape
Students who are trying to get out of following a demand or instruction.

Do NOT allow them to escape. 

Be consistent. If you set an expectation, you MUST follow through

Time constraints? It is ok to delay the activity, just ensure it does get 
completed.



escape
The most important goal is to be consistent and follow through. 

If you picked a battle you:

1.  MUST be able to follow through with it

2. MUST expect the child to comply

Use prompting to assist with getting through the task



Escape
Strategy:

Behavior Momentum 

Gain compliance by starting with something they will be more successful 
with and build up to the original demand



Example
http://www.youtube.com/watch?v=YJIM04vXYsk

http://www.youtube.com/watch?v=YJIM04vXYsk


Behavior Momentum
1. What is the behavior that needs to occur

2. Identify at least 3 HIGH probability behaviors

3. Request 3 or more high probability behaviors

4. Provide praise/reinforcement after each 
behavior has been demonstrated

5. Request the LOW probability behavior

6. Give appropriate consequences



Behavior Momentum
Low P: Cleaning up

High P: high fives, simple gross motor, Looking at 
teacher when name is called

Try it!



Attention
IGNORE THE BEHAVIOR

Do NOT tell them  to stop or “NO”

Students who are attention seeking tend to not care what type of attention 
they get. Scolding is usually fine with them. 

Avoid eye contact

Actively engage yourself in an activity to model what they should be doing



Video Example

http://www.youtube.com/watch?v=khDdRExFF-k

http://www.youtube.com/watch?v=khDdRExFF-k


Strategy
http://www.youtube.com/watch?v=xlGl0YgKbrw

Re-do (positive practice)

If a child throws items, destroys property, have them “fix” what they 
did. 

Expect them to do it the right way

http://www.youtube.com/watch?v=xlGl0YgKbrw


Just for Laughs



Sensory

If the behavior does occur:

Ignore the interfering behavior

Do not label or bring attention to it

Re-direct back to a functional task. 



Your examples????



More examples
1. Requests item they cannot have

2. Refuses to transition from a preferred activity to a less preferred 

3. Scripting (Talking to self)

4. Bolting 



Questions?

Kellie Barker M.Ed., BCBA

Behavior Consultant

Creative Behavioral Solutions

kduguay@creativebehavioralsolutions.com

mailto:twoolard@creativebehavioralsolutions.com

